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Guiding Principles of Assessment 
 

Effective communication of student learning begins with sound and balanced assessment 

practices. The Guiding Principles of Assessment were created by teachers for teachers 

based on evidence-based research. 

 

✓ Standards-Based 
Effective assessment reflects what a student understands, knows and can do in relation to the 

Learning Standards (competencies and the content). Evidence of learning and professional 

judgement determines proficiency. 

✓ Explicit, Accessible and Transparent 
Effective assessment requires clear learning intentions and communicates success criteria so that 

learning is accessible for all students. 

✓ Relational 
Effective assessment fosters hope, efficacy, and a culture of learning. 

✓ Reflective and Responsive 
Effective assessment includes ongoing descriptive feedback to promote student reflections and 

inform next steps. 

✓ Student-Centered 
Effective assessment empowers students through voice and choice. 

✓ Student-Agency 
Effective assessment guides students in understanding and articulating their learning. 
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In what ways: 

o do the assessment practices provide opportunities for students to 
demonstrate what they know, understand, and can do in relation to the 
Learning Standards? 

o does the teacher’s use of multiple methods of assessment (e.g., checklists, 
conferences, reflections, self-assessments, etc.) provide comprehensive 
information on student learning in order to determine proficiency? 

What processes are used to: 
o determine learning intentions and success criteria? 

o present and clarify the learning intentions and success criteria for the students? 

In what ways: 
o does specific and timely feedback improve student learning? 
o is instructional design informed by evidence of learning? 

o does responsive instruction provide opportunities for all students to succeed? 

How do students use assessment tools (and feedback) to direct their own learning, set 
learning goals, and gauge success? 

In what ways do the assessment practices provide multiple formats through which students 
can demonstrate their learning in order to accommodate different learning styles, strengths, 
and interests? 

In what ways do the assessment practices: 
o ensure students remain engaged in their learning? 

o assist students in becoming competent and confident? 

 

 

• Post learning intentions. Discuss with the 
students. 

• Set success criteria collaboratively with the 
students. 

• Use gradual release of responsibility in learning 
a new skill. Do as a whole class, in pairs, and 
then individually. Only assess the individual one. 

• Provide descriptive feedback only. For example, 
include one or two things that the student did 
well, one area where the student demonstrated 
growth, and one area that requires further 
improvement. This might be done in an 
individual conference, in written comments, or 
highlighting the rubric/set criteria for an 
assignment. 

• Encourage students to reflect on your feedback. 
For example, ask them to show you how they 
have used that feedback when they submit the 
next assignment. 

• Provide ongoing verbal feedback as students 
are working on a task. 

• Explain the rubric before using it to assess work. 
Use examples to ensure that students 
understand the expectations. 

• Be purposeful and set a focus for observations. 

 

• Provide multiple opportunities for students to self-
assess. 

• Be intentional about conferencing with students. 
Dialogue with them about their learning. 

• Incorporate opportunities for peer feedback. 

• Assist students to set learning and personal goals. 
Support them as they work to achieve these goals. 

• Assess in more than one way for the same 
competency. 

• Provide opportunities for students to redo 
assignments using your feedback. 

• Allow students to do alternate or additional 
assessments in order to improve their results. Often 
you will need to reteach/revisit the focus skills before 
they do in order to enable growth. 

• Provide an opportunity at the end of an 
assignment/project/test for students to complete this 
sentence: 

o Here’s what I know about  that wasn’t 
included in this exercise. 

• Co-creating expectations and criteria (what does it 
look like/sound like). 

• Give opportunities to re-do. 

• Celebrate the growth (not endpoints), mind over 
matter. 
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Evidence of Learning 
 
Evidence of authentic learning should be attained from a variety of sources 

• Provide different opportunities for students to demonstrate their learning. 

• Consider quality over quantity. 

• Involve students in the process. 

 

Assessment needs to be competency-based 

• It reflects where the student’s skill level is in relation to the curricular competencies. 

 
Assessment needs to be based on clear criteria 

• It is aligned to the Learning Standards. 

• Criteria is shared or co-created with students. 

 

Evaluation is based on a student’s current understanding and progress. 

• It is a snapshot in the moment rather than averaging across the term. 
 
 
 
 

Tasks need to be accessible for all students 

and invite students to reflect on and about 

their learning: 

• projects/assignments 

• notebooks 

• short tests and quizzes 

• demonstrations of thinking (making thinking visible) 

• exit tasks 

 
 
 
 
 

Some learning can only be 

observed: 

• anecdotal notes 

• checklists 

• formal and informal 
presentations 

• performance tasks 
(individual and group) 

• questioning

 
 
 

As students think and explain, 
teachers gather evidence 
about what they know, can do 
and understand: 

• class meetings 

• conferences (individual, 
peer and small group) 

• cooperative tasks 
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Gathering, Collecting, Storing, Sharing Evidence of Learning 

 

Digital Paper/Face to Face 

Digital scans of written work File folders to collect evidence of learning 

Videos/photos of learning 
(i.e., using math manipulatives) 

 

Sharing through peer-to-peer meetings 

myBlueprint: All About Me (elementary) 
myBlueprint: Ed Planner (secondary) 

 

Sharing through presentations or storytelling 

How is evidence collected and stored to ease selection for conferences? 

 
Multiple Ways to Track and Record Evidence of Learning 

 

Digital Paper/Face to Face 

Word file for anecdotal notes Binder and paper 

OneNote notebook with student tabs Observation grids 

Ask yourself: 
Why am I teaching this? Why am I collecting this? 

What does it tell me? How does it help? 

 
Portfolios to Show Evidence of Learning 

 
 

✓ My Blueprint 

✓ Paper Samples 

✓ Photos 

✓ Videos 

✓ Bulletin Board Displays
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Definitions 
 
Core Competencies 

• Sets of intellectual, personal, social and emotional proficiencies all students need in order to 
engage in deep, lifelong learning. The Core Competencies are Communication, Thinking, and 
Personal and Social. 

 

Descriptive Feedback 
• Written comments and/or documented conversations that describe student performance in 

relation to the Learning Standards and may describe how student learning will be supported by 
the teacher. This feedback should be in clear language that is accessible to 
parents/caregivers. 

 

Learning Updates 
• Responsive and timely updates to parents/caregivers about student progress in relation to the 

Learning Standards of the Provincial Curriculum. The requirements for Learning Updates are 
detailed in the Student Reporting Policy and ensure parents/caregivers are well informed 
about student learning. 

 

Learning Standards 
• The curricular competency Learning Standards (including the skills, strategies, and processes 

that students develop over time) and the content Learning Standards (the essential topics and 
knowledge at each grade level), as set out in the Provincial Curriculum. 

 

Provincial Proficiency Scale 
• The four categories of student performance (Emerging, Developing, Proficient or Extending) 

as defined in the Provincial Letter Grades Order and the Student Progress Report Order. 
 

Student Goal Setting 
• Student goals for their own learning and development for the given school year. Goal setting 

should begin as early in the year as possible and is usually a year long process. Goals should 
be informed by Student Self-Assessment of the Core Competencies and may connect learning 
to broader career and life aspirations. 

 

Student Self-Assessment 
• Student reflection on their personal progress in developing the Core Competencies and 

student reflection on their learning engagement and responsibility. These reflections should 
inform Student Goal Setting 

 

Summary of Learning 
• A summative, written report to parents/caregivers that describes student progress and 

achievement at the end of a school year. 
 
 
* These definitions are taken directly from the Draft Ministry Reporting Order released on 
September 27, 2021. 

 

https://engage.gov.bc.ca/app/uploads/sites/121/2021/09/Draft-K-12-Student-Reporting-Policy.pdf
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Reporting Requirements Each Term 
Kindergarten - Grade 5 As per the BC Ministry Reporting Order 

 

Subject Proficiency Level Written Comments 
 

ELA 

Math 

French Language Arts  

 

Each term 
 

*French Immersion K-2: 
French Language Arts only 
 
*French Immersion 3-5: 
French Language Arts AND 
English Language Arts 
*FI Grade 3 - ELA Terms 2 and 3 
only 

 

Must include a description of 
progress in relation to the 
Learning Standards 
 
** (see page 9) 

 
Teachers are encouraged to 
comment separately for 
reading, writing and oral 
language, even if it only 
speaks to the proficiency 
level in each. 
 

 

PHE 

Arts 

 

Minimum of one term in addition 
to June final report (summary of 
learning) 

 

General comment (cut and 
paste) 

 
Must include a description of 
progress in relation to the 
Learning Standards  

 

Science Social 

Studies 

 

Minimum of one term in addition 
to June final report (summary of 
learning) 

 

Must include a description of 
progress in relation to the 
Learning Standards 
 
** (see page 9) 
 

 

Core French (grade 5) 
 

Minimum of one term in 
addition to June final report 
(summary of learning) 

 

Must include a description of 
progress in relation to the 
Learning Standards 
 
** (see page 9) 

 

ADST 

Careers 

 

Minimum of one term in addition 
to June final report (summary of 
learning) 

 

General comment (cut and 
paste) 

 
Must include a description of 
progress in relation to the 
Learning Standards  

Final Report must include information about 
accessing student’s self-assessment of Core Competencies. 
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Reporting Requirements Each Term 
Grades 6 – 8 As per the BC Ministry Reporting Order 

 

Subject Proficiency Level Written Comments 

 

ELA 

Math 

French Language Arts 

 

Each term 
 
*French Immersion reports on 
both English Language Arts and 
French Language Arts 

 
Must include a description of 
progress in relation to the 
Learning Standards 
 

** (see page 9) 
 

Teachers are encouraged to 
comment separately for 
reading, writing and oral 
language, even if it only 
speaks to the proficiency 
level in each. 

 

 
PHE 

Arts 

 
Minimum of one term in addition 
to June final report (summary of 
learning) 

 

General comment (cut and 
paste) 

 

Must include a description of 
progress in relation to the 
Learning Standards  

 
Science Social 

Studies 

 
Minimum of one term in addition 
to June final report (summary of 
learning) 

 
Must include a description of 
progress in relation to the 
Learning Standards 
 

** (see page 9) 
 

 
ADST 

Careers Core 

French 

 
Minimum of one term in addition 
to June final report (summary of 
learning) 

 
General comment (cut and 
paste) 

 

Must include a description of 
progress in relation to the 
Learning Standards  

Final Report must include information about 
accessing student’s self-assessment of Core Competencies. 
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Guide to Completing Boxes 
on MyEdBC Report Card 

Subject Boxes 
• Do not include Big Ideas on report card (link to 

curriculum is there for parents). 

• Include Curricular Competencies (can use the 

drop-down menu as is or edit to make more 

parent-friendly). 

• Include a subtitle ‘Curricular Competencies’. 

• Insert bullet points for curricular competencies 
below the subtitle. 

• Comments may be written in bullet format. 

• As per the Reporting Order, comments must 

include a description of progress in relation to the Learning Standards. See more details in the 

reporting charts on pages 7 and 8. In addition, see examples of comments and tips for creating 

comments on page 15. It is not necessary to have different comments for every child, but it needs 

to clearly describe the individual child’s progress. 

For example, you may have multiple students that have the same comment in a particular 

subject area in relation to the Learning Standards. In the context of BC’s new curriculum, 

Learning Standards refer to the curricular competencies and content in all areas of the learning. 

o Teachers are encouraged to comment separately for reading, writing and oral 
language, even if it only speaks to the proficiency level in each. 

o It may be necessary to elaborate on each area (reading, writing, oral language), if the 

proficiency level in that area does not match the overall proficiency. Use your professional 

judgment to determine overall proficiency. 

o Do not share reading levels. 

• Ignore “Term Comments” Box.  
 

Personalized Comments 
Personalized comments does not mean every child receives a unique comment. For example, some 
students who are ‘developing’ may have similar or even the exact same personalized comment in 
specific subject areas. See page 13 for more information on strengths-based comments. 
 

Progress and Growth of Student Box 
Comments will focus on the social and emotional development as well as work habits of the student 

(academic comments do not go here). 

• It is important for parents to see that you know the strengths of their child and that they are valued 

in the classroom. Comments should be strength-based and foster a sense of hope. 
 

Ways to Support at Home Box 
Include specific examples of activities to be done at home in order to support the student’s progress 

(can sometimes be a copy and paste), particularly in Language Arts and Mathematics. 

 

** 
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Report Card Instructions for Students with IEPs  
who Receive Adaptations  

  

Adaptations are teaching and assessment strategies especially designed to accommodate a 
student’s needs so that they can meet the Learning Standards of the course and demonstrate the 
mastery of concepts. Adaptations should be made available to all students, both with and without a 
ministry designation.  
  
Students on adapted programs are working towards the same Learning Standards as all other 
students in the class, but for whom teachers may use adapted evaluation procedures for students to 
demonstrate their learning (e.g., an oral exam rather than a written one). Use of adapted evaluation 
procedures should be noted in the student’s IEP. For these students, evaluation is based on whether 
the Learning Standards for the course have been met.   
 
 
 

Report Card Instructions for Students with IEPs  
who are on a Modified Program  

  
Modifications are specifically designed to meet the unique needs of the student and are outlined in 
the IEP. A modified program has Learning Standards which are substantially different from the 
prescribed curriculum and are specifically selected to meet the student’s special learning needs. A 
student may require adaptations in some areas of the curriculum and modifications in others. For 
students on a modified program, the Learning Standards students are working towards have already 
been modified and ARE NOT the same as all other students in the class. Evaluation will be based on 
the degree to which such Learning Standards are achieved. In this case, evaluation must be 
referenced to individually established standards as outlined in the student's IEP.  
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Report Card Instructions for Classroom Teachers 
with Students Working Significantly Below 
Grade Level (and do not have an IEP) 

 
There will be situations at the Elementary/Middle level when teachers encounter a student who is 
working significantly below grade level and who is not identified. In these situations, teachers should 
follow the instructions below: 
 
Students are assigned a proficiency level based on the Learning Standards of the grade they are 
enrolled in. The report card comment should indicate how the child is progressing in relation to the 
Learning Standards, areas in which the student requires further attention and ways to further support 
learning. If a student receives an “emerging” because they are significantly below grade level, the 
classroom teacher and Learning Assistance teacher and/or SBT need to collaborate to develop an 
intervention plan for that student to address the deficiencies which are preventing that student from 
working at grade level. 

 

Report Card Instructions for 
 Classroom Teachers with ELL Students 
 
As the classroom teacher, you are the expert, and your assessments will assist you in determining if a 
student is meeting all of the Learning Standards for each subject. When reporting on your ELL 
students, you will use the same Learning Standards as the rest of the class. 
 

In the ELA subject box, it is recommended to use a statement such as: 

“The classroom teacher and ELL teacher are working collaboratively to build [student name]’s 
language acquisition skills. For more information about his/her ELL progress, please see the ELL 
progress report which details the English language development." 
 

Any time a student is provided with specific scaffolding, it is highly recommended that a comment be 
written about the types of scaffolds implemented to support that student’s learning. 
 

Examples: 

•   [Student name] receives specific scaffolds including explicitly modeling reading strategies that 
help in the comprehension of grade level text. 

•        By activating background knowledge before introducing new concepts, [student name] is 
working towards understanding grade level text in Science. 

 

* In the past, when a student was not meeting expectations due to language, we would not give the 
student a mark. With the new reporting, we will assess the student using the proficiency scale. 
 

When a student’s Proficiency Level is Emerging, due to their level of English 

language proficiency, then a comment on the following is required: 

a) what the student can do 

b) areas that require further attention or development 

c) ways of supporting their learning 
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Report Card Instructions for Students who have 
not provided Sufficient Evidence of Learning 

 
There will be some situations at the Elementary/Middle level that teachers encounter where a student 
has provided minimal evidence in a term or school year which makes it difficult to assign a proficiency 
level at required reporting times.  For clarity: 

• At the end of first and second term, if a teacher feels that they do not have sufficient 
evidence to assign a student a proficiency level, they can leave the proficiency level blank and 
include a comment similar to the one below: 

 [Student name] has not provided sufficient evidence at this time to determine a proficiency 
level for this subject area. Once more evidence has been provided, an appropriate 
proficiency level will be assigned. 

 

• At the conclusion of the school year on the final report card, all students in grades K 
through 8 MUST receive a proficiency level or mark for all subjects, even if there has 
been minimal evidence provided during the course of the term or school year.  Teachers will 
need to provide a FINAL proficiency level for the student using their professional judgement 
based on evidence they have collected.  In most cases, this would probably be EMERGING 
and should be accompanied by a comment similar to the one below depending on the 
situation: 

 (Student name) has missed a significant amount of learning time this term/semester.  As a 
result, the proficiency level provided here is a reflection of (student name’s) learning and 
growth based on the evidence that has been collected since the beginning of the school 
year. 

 (Student name) joined our class part way through the course.  Therefore, the final 
assessment on this report reflects the learning that (student name) has demonstrated 
since they have joined the class. 

 (Student name) has missed a significant amount of learning time in the later portion of the 
school year.  As a result, the final proficiency level provided here is a reflection of (student 
name’s) learning and growth based on the evidence that we have collected since the 
beginning of the school year. 

 

• The only time a final mark at the end of the year is NOT REQUIRED would be for students 
with designations who do not participate in subjects like French.  In this case the teacher can 
leave the proficiency level can be left blank and provide a comment explaining why. 

 (Student name) did not participate in French this term/year as they were receiving learning 
support during this time. 

 
It is also always good practice to confer with your principal or vice-principal to help determine a 
proficiency level in a subject area if you have a situation where a student has not provided sufficient 
evidence. 
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Strength-based Comments 
 
Using a strength-based approach, written descriptive comments should clearly describe students’ 

strengths first and foremost, as well as areas for improvement or development in relation to grade 

level Learning Standards. If a student is not working at grade level, the comments should reflect the 

grade level and progress in relation to the Learning Standards of which the student is working. 

 
The following table is intended to support teachers in writing descriptive comments. These example 

sentence starters are aligned with the student’s level of competency and should be used in 

combination with curricular competencies from the curriculum. 
 

Emerging 
to acquire 

knowledge, skills, 
strategies and 

processes. 

Developing 
the ability to 
apply knowledge, 
skills, strategies 
and processes. 

Proficient 
knowledge, skills, 

strategies and 
processes 

consistently. 

Extending 
knowledge, skills, 

strategies and 
processes 

creatively and 
strategically. 

• Shows some 
understanding of… 

• Is beginning to… 

• May be able to… 

• Starting to… 

• Requires support 
to… 

• Is able to…at the 
basic level 

• Is able to…in familiar 
situations 

• With support shows 
an understanding 
of… 

• Sometimes is able 
to… 

• Is working on… 

• Needs reminders 
to… 

• Is able to show… 

• Engages in… 

• Chooses 
appropriate 
texts/resources… 

• Consistently 
demonstrates the 
ability to… 

• Self-corrects by… 

• Identifies strategies 
to use when… 

• Competent with… 

• Creatively/ insightfully 
applies… 

• Is innovative when… 

• Shows in-depth 
understanding of… 

• Can independently (in 
a complex situation)… 

• Can describe…with 
accuracy /detail/ 
confidence 

• Extends learning by… 

• Without prompting… 

 
Example range of comments for the following Learning Standard in Grade 4 English Language Arts: 

Use a variety of comprehension strategies before, during, and after reading, listening, or 
viewing to deepen understanding of text. 

• [Student name] is starting to make personal connections which support her understanding of 

the text. 

• With support, [student name] is able to make personal connections when she is reading in 

order to support her understanding of the text. 

• [Student name] is able to make personal connections to deepen her understanding of the text 

she is reading. 

• [Student name] independently makes connections that deepen her understanding beyond the 

test. 

 
Example comments for a student working below grade level Learning Standards: 

Use personal experience and knowledge to connect to stories and other text to make meaning. 

• With support, [student name] is showing moderate progress at making connections using a 

grade two level text. 
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What is a Strength-based Approach?  
 

 
 

✓ Valuing everyone equally and focusing 
on what the child can do rather than 
what the child cannot do 

✓ Describing learning and development 
respectfully and honestly 

✓ Building on a child’s abilities within their 
zones of potential development 

✓ Acknowledging that people experience 
difficulties and challenges that need 
attention and support 

✓ Identifying what is taking place when 
learning and development are going 
well, so that it may be reproduced, and 
further developed 

 Only about “positive’ things 

 A way of avoiding the truth 

 About accommodating challenging 
behaviour 

 Fixated on problems 

 About minimizing concerns 

 One-sided 

 A tool to label individuals 

Using Strength-Based Language 
 

 
 

• Is learning to 

• Seeks opportunities to 

• Can continue to start 

• Practice, review, read and 
improve 

• Will continue to develop 

• Works on developing 

• Will be reminded to 

• Is beginning to demonstrate 

• Uses strategies for 

• Extend [NAME’s] participation 
by 

• Can re-examine 

• Evaluate 

• Utilize supports or resources 

• Can participate 

• Applies…to… 

• Is clearly committed to

 

• Completely 

• Consistently 

• Effectively 

• Masterfully 

• Precisely 

• Thoroughly 

• Successfully 

• Models collaboration by 

• Thoroughly understands 

• Has developed 

• Demonstrates 

• Continues to 

• Uniquely 

Strength-Based IS… Strength-Based IS NOT… 

What does it look like? What does it sound like? 
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Comments Tips and Examples 
Curricular Competencies 

• use developmentally appropriate reading, listening, and viewing strategies to make meaning 

• engage actively as listeners, viewers, and readers, as appropriate, to develop understanding 
of self, identity, and community 

• plan and create a variety of communication forms for different purposes and audiences 

• communicate using sentences and most conventions of Canadian spelling, grammar, and 
punctuation 

 

Example – Grade 3 Language Arts 

This term, students have been reading a variety of fiction and non-fiction texts. Together, we have 

been learning to use the reading strategies of activating prior knowledge, making connections, and 

asking questions. We have responded to the reading selections by using various graphic organizers 

and sentence frames to help us craft clear and concise answers. We have been exploring the craft of 

writing and using our writer’s notebooks to experiment with onomatopoeia and “zooming-in” on a 

memory. Each week the students examine a mentor sentence to learn the parts of speech and 

punctuation. They practice by emulating the sentence, which has resulted in some amusing and 

creative writing. 
 

The chart below shows that by using specific qualifiers (basic vs. solid or good, with prompting, 
modelling) you can still make use of the same overall structure of the comment initially created for 
proficient. For sample comments go to: 

https://instructionalservices.sd35.bc.ca/csl/communicatingstudentlearning/ 
 

Emerging Developing Proficient 

In language arts, if a Student 
demonstrates skills that are approaching 
the widely held grade-level expectations 
for this time of year. Student can: 

• decode simple texts with growing 
fluency and some expression. She 
demonstrates limited comprehension 
and recall. She needs to be prompted 
for answers and will often reply with an 
unrelated connection or detail. 

• make simple connections between 
ideas from various sources and prior 
knowledge to build her understanding 
of new information. 

• apply comprehension strategies before, 
during, and after reading with prompting. 

• listen and contribute to discussions in a 
meaningful way when prompted. 

• write simple and compound sentences 
with some describing words with one- 
on-one support. 

• emulate modelled sentences with a 
limited understanding of grammar, 
spelling, and punctuation. 

In language arts, if a Student 
demonstrates skills within the widely 
held grade-level expectations for this 
time of year. Student can: 

• read grade-level texts with growing 
fluency and some expression, and with 
basic comprehension and recall. 

• make connections between ideas from 
various sources and prior knowledge to 
build his understanding of new 
information. 

• apply comprehension strategies before, 
during, and after reading with prompting. 
He is learning to reference examples 
from the text to support his thinking. 

• actively listen and contribute to 
discussions in a meaningful way when 
prompted. 

• write simple and compound sentences 
with some describing words. 

• emulate modelled sentences with a 
basic understanding of grammar, 
spelling, and punctuation. 

In language arts, if a Student 
demonstrates skills within the widely 
held grade-level expectations for this 
time of year. Student can: 

• read grade-level texts with growing 
fluency and some expression, and with 
good comprehension and recall. 

• make connections between ideas from 
various sources and prior knowledge to 
build her understanding of new 
information. 

• apply comprehension strategies before, 
during, and after reading. She is learning 
to reference examples from the text to 
support her thinking. 

• actively listen and contribute to 
discussions in a meaningful way. 

• write simple and compound sentences 
with some describing words. 

• emulate modelled sentences with a 
basic understanding of grammar, 
spelling, and punctuation. 

https://instructionalservices.sd35.bc.ca/csl/communicatingstudentlearning/
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Responding to Parents who 
Request Letter Grades 

At this time, parents may request letter grades (as per the Ministry of Education). Our practice in 

Langley is that the teacher will provide letter grades verbally following a conference with the 

parents/guardians focussed on the learning (how the student is progressing, what the next steps are, 

how to support at home). This will happen only after the report card has been provided to the 

parents/guardians. 

 

Example Response to Email Request 

Thank you for your email. As per BC’s Reporting Order, letter grades can be provided upon request by 
parents/guardians. Our practice in Langley is that, if requested, letter grades will be shared via a 
discussion between the family and teacher; they will not be provided on the report card. 

 
We are happy to arrange a meeting to discuss your child’s evidence of learning, next steps in moving 

their learning forward, and to provide letter grades. Please note, the meeting will need to be set after 

the report cards are issued. 

 

Final Report Cards 
 

Rationale 

In keeping with our District philosophy that learning is an ongoing, continual process and reporting on 

the summative report card is meant to reflect a snapshot in time as opposed to an “average” of 

learning over the course of the year, below are the parameters for the final summative report card for 

Elementary and Middle School and a FAQ to support the parameters. 
 

Proficiency Level on the Final Report Card 

• Teachers are only required to enter a final proficiency 
level in the FINAL column in MyEDBC.  This should 
reflect a “snapshot in time” for the student in that 
subject area. It should NOT be an average of learning 
over the 3 terms. The TERM 3 MARK column should 
be left empty. 

• Please disregard the red circular symbol that appears 
next to the final proficiency.  This does not have any 
impact on what appears on the final report card. 

 

Comments on the Final Report Card 

• Progress and Growth of student comment box 

 The comment here should reflect the OVERALL progress, achievement of the student 
and growth over the year 

 

• Individual Subject Comment Boxes 

 The curricular competencies listed should reflect the focus of the learning in term 3.  A 
reminder that there is a direct link on the report card to all the Ministry website which lists 
all of the curricular competencies for that subject area. 
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Comments on the Final Report Card (cont’d) 

 The comment on the final report should reflect the OVERALL progress, achievement of the 
student and growth over the year in that subject area. While not necessary, teachers are 
welcome to also include a comment specific to the learning in term 3. 

 Example: 

Curricular Competencies: 

• Uses past experiences and knowledge to understand what is being read 

• Makes connections between different ideas and prior knowledge to build 
understanding 

• Explain the role that story plays in personal, family and community identity 
 

Comments: 

• *Optional: (In term 3, our focus was on creating stories and text to deepen 
awareness of self, family and community, utilizing writing conventions and 
building reading fluency). 

 
Taylor loves to read! She reads texts at grade level with good comprehension, phrasing 
and fluency. Taylor enjoys talking about her learning and continues to work on developing 
her listening skills and putting her attention on the speaker. She makes connections 
between the books she reads and her own experiences. While Taylor has expressed some 
very creative ideas verbally, she struggles with putting her ideas into written words. 
Taylor’s writing generally consists of several simple sentences beginning with capital 
letters, but is often missing punctuation, making it difficult to read. 

 


